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“long term or recurrent poverty …. can have serious and permanent effects on a child as it 
influences their physical, emotional and social development. The causes of long term poverty 
can be various — long term illness or disability, sole parenting, poor workforce skills may 
prevent parents from earning an adequate income. But whatever the causes, one thing is 
certain — the child is not responsible for the poverty which is damaging their life.  That’s 
why eliminating that poverty is a social responsibility rather than just a parental 
responsibility.” http://www.everychildcounts.org.nz/resources/child-poverty/ 

“New Zealand has substantial rates of child poverty and material deprivation. 

These rates significantly exceed those of many other developed countries and, at least on 
some measures, are much worse than three decades ago. 

The evidence suggests that child poverty, especially when experienced in early childhood 
and/or when persistent and severe, can be very damaging – both to the children directly 
affected and society as a whole. Amongst other things, child poverty contributes to the large 
educational achievement gaps between children from lower and higher SES backgrounds. 
For such reasons, there is a powerful case for reducing child poverty. 

I have argued that decision-makers have the available policy tools to alleviate child poverty 
and mitigate its effects–at least to some extent. The issue, in other words, is not the means, 
but the political will. While some of the available instruments and initiatives are relatively 
inexpensive, any efforts to reduce child poverty substantially are bound to be costly in fiscal 
terms. The precise cost will obviously depend on the nature and magnitude of the policy 
changes implemented. For various reasons, none of the more ambitious proposals 
recommended by the EAG are likely to be implemented in the near future. Accordingly, the 
best that can be hoped for are some modest measures designed to mitigate the worst 
impacts of child poverty and arange of social policy initiatives to encourage higher levels of 
employment, particularly on the part of sole parents. While it must be hoped that these 
initiatives will make a positive difference (and not contribute to additional economic hardship), 
it is difficult to have much confidence that they will contribute significantly to the three goals 
enunciated at the outset of this paper: enhancing average educational attainment levels, 
improving equality of educational opportunity and narrowing the attainment gap between 
children of advantaged and disadvantaged SES backgrounds” 

“Improving Educational Performance: Why Tackling Child Poverty Must be Part of the 
 Solution” Jonathan Boston, May 2013-07 31  
http://igps.victoria.ac.nz/staff/team/Education%20and%20child%20poverty%20V4.pdf 

Judith Nowotarski says socio-economic status is not the only factor in determining children’s 
educational outcomes but stands out in the research as by far the single largest one.  It is 
estimated that “out of school” factors – socio-economic status, family stress, housing, health, 
level of maternal qualifications – constitutes up to 80 percent of factors influencing student 
achievement. 

"Great teaching makes a difference but alone it cannot overcome the powerful influence of 
family and social environment, including poverty, on children’s achievement.  Blaming under-
resourced and over-stretched schools for not eliminating the achievement gap conveniently 
ignores his Government’s responsibility for tackling child poverty – and its single biggest 
cause – insufficient family income." 



http://www.nzei.org.nz/NZEI/Media/Releases/2013/7/Finance_Minister_Bill_English_ignores_t
he_evidence_about_child_poverty_s_impact_on_educational_achie.aspx#.Ufg_RFNPrUM 

Poverty increases the likelihood of poor nutrition and other health problems, housing 
transience, unstable parent and caregiver relationships, negative peer group influences and 
other factors known to impact on educational achievement. 

Poverty during the early years of childhood can be particularly detrimental, with negative 
educational effects persisting at least into the middle years of schooling, even when family 
incomes improve. The relationship between income and education outcomes is not linear - 
increases in household income have significantly greater impacts on education outcomes for 
children in low-income families than outcomes for children in high-income families. 

http://www.educationcounts.govt.nz/indicators/definition/family-and-community-
engagement/3981 

“New Zealand has chosen to tolerate significant child deprivation. We could choose 
otherwise,” says Jonathon Boston, academic and co chair of the Expert Advisory Group on 
child poverty set up by the Children’s Commissioner. The EAG’s initial options paper certainly 
brought the issues to public attention – with its call for a universal child allowance – and its 
final report, released before Christmas also hit the headlines. The EAG comprised health 
experts, economists, policy advisors and business lobbyists as well as academics.  
It’s become part of a growing wave of opinion that something must be done to address New 
Zealand’s dismal record on child poverty and its long-term effects. 

http://www.educationaotearoa.org.nz/all-stories/2013/1/7/child-poverty-the-too-hard-
basket.html 

“At least 1000 Auckland children are "lost" to the education system with 70 per cent of youth 
offenders not engaged with school at all, a new report reveals. Poverty is so bad some 
children are growing up sharing small homes with other families - one family to a room. “ 

http://www.stuff.co.nz/national/education/7005396/Children-in-poverty-lost-to-education-
system 

“Children living in poverty have a higher number of absenteeism or leave school all together 
because they are more likely to have to work or care for family members. Dropout rates of 16 
to 24-year-old students who come from low income families are seven times more likely to 
drop out than those from families with higher incomes. A higher percentage of young adults 
(31 percent) without a high school diploma live in poverty, compared to the 24 percent of 
young people who finished high school.” 

http://www.dosomething.org/tipsandtools/11-facts-about-education-and-poverty-america  
  

“In 2006/07 230,000, or 22 percent, of New Zealand children were still living in poverty. That 
is, in households with incomes below the 60 percent median income poverty line, after taking 
housing costs into account. This is more than the entire population of North Shore City 
(205,605) or the Manawatu-Wanganui region (222,423) and means one adult and one child 
were living on $430 a week before housing costs. Of these children, 170,000, or 16 percent, 
live in households with incomes below the 50 percent median income poverty line, after 
taking housing costs into account. This means one adult and one child were living on $355 a 
week, before housing costs…. Child poverty is unevenly distributed across society. For 
children living in sole-parent families, the rate of poverty (49 percent) is five times as high as 
that for children in couple households (nine percent). Poverty rates are also significantly 
higher among Maori and Pacifica children than Pakeha children.” 

http://www.occ.org.nz/home/childpoverty/about_child_poverty 



 Poverty affects a child’s development and educational outcomes beginning in the earliest 
years of life, both directly and indirectly through mediated, moderated, and transactional 
processes. School readiness, or the child’s ability to use and profit from school, has been 
recognized as playing a unique role in escape from poverty in the United States and 
increasingly in developing countries. It is a critical element but needs to be supported by 
many other components of a poverty-alleviation strategy, such as improved opportunity 
structures and empowerment of families. The paper reviews evidence from interventions to 
improve school readiness of children in poverty, both in the United States and in developing 
countries, and provides recommendations for future research and action 

“The Effect of Poverty on Child Development and Educational Outcomes” 

Patrice L. Engle & Maureen M. Black 

http://www.globalchilddevelopment.com/sites/all/pdf/effects%20of%20poverty%20on%20child
%20dev%20and%20ed%20outcomes.pdf  

Children growing up in poverty and disadvantage are less likely to do well at school. This 
feeds into disadvantage in later life and in turn affects their children. 

Our research shows that: Socio-economic differences affect children's learning through a 
range of factors; Some influences are felt inside school, interacting with children's attitude 
towards education.; Others occur outside school, but are nevertheless important for learning 
and development; Only by understanding the varied factors influencing social differences in 
education will it be possible to design effective responses in policy and practice. A key 
message of the evidence is that equality of educational opportunity cannot rely solely on 
better delivery of the school curriculum for disadvantaged groups, but must address multiple 
aspects of disadvantaged children's lives. 

http://www.jrf.org.uk/work/workarea/education-and-poverty  

The effects of poverty shape long-term health and development in profound ways. When 
children are exposed to adverse experiences -- physical, emotional, or substance abuse, 
mental illness, violence and the burdens of family economic hardship -- without the buffer of 
supportive adults, their systems are stressed to the max. Jack Shonkoff, who heads up 
Harvard's Center for the Developing Child, likens this to "having an adrenaline rush 24/7," 
wreaking great havoc on the burgeoning infant brain. Most importantly, toxic stress, as this 
phenomenon is known, diverts energy from the prefrontal lobe, center of executive function, 
or the heart of kids' capacity to plan, focus and learn. The outcomes, immediate and long-
term, include developmental delays, learning challenges, and physical and mental illness that 
extend all the way into adulthood. 

http://www.huffingtonpost.com/susan-ochshorn/education-poverty-students_b_2246448.html  
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